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1. Introduction

The Learning and Teaching policy should be read in conjunction with the Curriculum policy and
the Assessment, Recording and Reporting policy. This policy sets out the minimum learning and
teaching standards expected.

Sir Thomas Rich’s defines learning as: a complex process often rooted in successful relationships.
It is, to some extent, culturally dependent. It involves the development of understanding through
acquisition and retention of powerful knowledge and metacognition. Powerful knowledge provides
‘reliable explanations and understanding of key research and established orthodoxies as well as
new ways of thinking about concepts’ (Young, 2008) which help learners go beyond their original
experiences and enables them to envisage alternatives, think creatively and critically. Learning is
also about enabling individuals to think in different ways and developing intellectual curiosity
where learners become specifically curious and can navigate the dialogue between a full
understanding of the established orthodoxies, methods and theories and their own creative and
original thinking.

2. The School’s Aims

The primary aims of the School are to enable all pupils to develop self-discipline, a thirst for
learning, enquiring and creative minds and an appreciation of our heritage. The School encourages
and expects pupils to work to the best of their abilities to achieve the highest possible academic
standards and to make, or exceed, expected progress (+ VA) during their school career.



A broad, balanced and rich curriculum is offered where pupils are expected to be given
opportunities to develop and apply the knowledge and skills that will prepare them well for the
next stage in their education, training or employment and enable them to take responsible places
in adult life.

The School aims to know its pupils well as individuals in a relaxed, friendly yet purposeful and
disciplined environment that is organised to create high expectations, encourage positive
relationships, build resilience and enable all learners to reflect upon their progress.

Achievement of these aims depends upon the exercise of high-level professional skills by all
teaching staff where organisation, lesson planning, resource preparation and assessment and
reflection underpin effective practice. The School does not advocate a particular method of
teaching or show preference towards a specific lesson structure yet it encourages teachers to follow
the principles of Quality First Teaching.” A broad library of CPD material is provided for teachers
to read and utilise to further cement these principles.

3. Lesson Planning

Teachers should plan lessons in which learning objectives related to the scheme of work are made
explicit. Pupils should be able to make links with previous and future learning and be given
opportunities to apply their knowledge in different contexts and across the curriculum.

Pupils in the different groups should be identified e.g. Pupil Premium, SEND and provision for these
pupils should be incorporated clearly into the lesson plan and through the use of seating plans.

Appropriate materials and resources should be ready for use and the lesson time should be utilised
effectively. The teacher should have a thorough knowledge of the subject content to be covered
in the lesson and know when and how pupils’ understanding will be checked.

Teachers should facilitate the development of literacy, numeracy and other transferable learning
skills through learning activities and assessments. in accordance with the school’s policy and the
department’s common approach.

Teachers may wish to use the School’s lesson planning pro forma; this is not a requirement.
Teacher's may also wish to use the School's lesson observation pro-forma when planning their
lessons.

4. Meeting the Curriculum Aims

Teachers should expect pupils to work hard. Similarly, teachers should create an environment
where pupils want to learn and where they can discover their individual interests and talents.

" Highly focused lesson design with sharp objectives; high demands of pupil involvement and engagement with their learning; high
levels of interaction for all pupils; appropriate use of teacher questioning, modelling and explaining; an emphasis on learning through
dialogue, with regular opportunities for pupils to talk both individually and in groups; an expectation that pupils will accept responsibility
for their own learning and work independently; regular use of encouragement and authentic praise to engage and motivate pupils.
Personalised learning — a practical guide DCSF (2008) 00844-2008DOM-EN



Learning activities should provide pupils with high levels of core knowledge and understanding
whilst facilitating long-term retention of knowledge and skills. An understanding of each subject’s
established orthodoxies, methods and theories should offer pupils opportunities to learn
independently using a variety of sources under the guidance of the teacher.

Tasks and activities where pupils are made to think for themselves should encourage pupils to
question, analyse, evaluate, synthesise, justify and hypothesise. Teachers should take an active role
in supporting pupils to develop resilience and take risks when faced with challenging or difficult
tasks.

5. Progress and Assessment for Learning

The use of plenaries in lessons should assess progress and consolidate learning. Questioning
should be used by the teacher to assess understanding, challenge pupils, encourage deeper
learning and check knowledge retention.

Homework should be set and feedback given in accordance with school and departmental policies.
Tasks should consolidate and extend the knowledge and understanding that learners have
acquired during the lesson as well as aid the development of long-term memory by linking
homework activities to previous and future learning. All pupils should be given frequent
opportunities to reflect on their own progress through responding to feedback and by seeking
clarification and self-correcting under the guidance of the teacher.

Pupils should be encouraged to articulate their learning. They should know the level or grade at
which they are working and this should be made explicit in lessons and in assessments.

Pupils should also be able to contextualise their learning and understand the success criteria that
will enable them to progress to the next level or grade. Clear and explicit targets should be set by
the teacher and the student so that learners understand how they are going to improve.

6. Expectations and Relationships

Pupils should understand what is expected of them in terms of Approach to Learning, attainment
and behaviour. Instructions and explanations should be clear and specific and routines should be
embedded so that pupils can demonstrate independence and take responsibility for their learning.

The highest standards of effort, accuracy, presentation and verbal communication should be
encouraged and exemplars should be used to model these expectations.

Pupils should gain regular and specifically focused praise for effort and achievement using the
School and Department rewards policy. Prompt and effective action should be taken to eradicate
unacceptable behaviour, involving the Head of Department, Form Tutor or Head of Year, if
appropriate.



7. Interventions

Planned interventions by the teacher, Form Tutor, Head of Department or Head of Year should
support pupils and help them to progress in their learning and personal development e.g. extra
tuition from a peer coach. Interventions should be informed by accurate knowledge of pupils’
previous learning, effort and attainment and by high expectations of their progress. Teachers
should know the expected impact of these interventions and be able to evaluate the difference
that the intervention(s) have made to pupil progress and development.

8. Evaluation of Learning and Teaching

Feedback should be given using the lesson observation pro-forma provided on School IP. Training
and instructions will be provided to all teachers and line managers on how to use the software
correctly. The teacher’s and the observer's reflections may inform areas for development (with
reference to the Teachers’ Standards) and identify CPD opportunities. These should be
incorporated into the objectives set as part of the annual appraisal cycle. Teachers are encouraged
to peer observe to reflect on their own practice and share outstanding practice. The Senior
Leadership Team will evaluate Learning and Teaching through paired lesson observations with Line
Managers and as part of Department reviews.
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